
Behaviour Regulation Policy 

Broadmayne First School 
 

 

Approved by: 
Governing Body 

 Date:  June 2020 

Last reviewed on: June 2020 

Next review due by: June 2021 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

‘Connection before correction’ 
1.Introduction  

At Broadmayne First School we recognise that understanding our emotions is a key aspect to 
understanding and managing our behaviour. An attachment aware approach enables children to 
learn how to manage their behaviour, creating an environment that is conducive to learning, and 
building positive relationships between children and staff. 

We understand that part of our role, in partnership with home, is to help pupils to understand 
what is right and wrong. Underpinning this policy is the belief that everyone can learn to 
self-manage/self regulate their own emotions and behaviour.  

Ultimately, we wish to give our children confidence about their capacity to think for themselves 
and to make sense of their own lives and experiences, beyond school and into the “real” world. 
We aim to develop their resilience, so they are able to cope with the difficulties that life can 
bring, and also to take pleasure in positive experiences. 

This policy is developed to ensure guidance for staff in order to promote positive behaviour in 
school. The procedures and guidance in this document provides a consistent approach across 
the school and enables students, parents and staff to understand our approaches to the 
management of behaviour. It is also recognised that for some pupils, variance on these 
procedures will be made in order to meet any specific social, emotional, learning or other needs 
which require a personalised approach; guidance for this appears in the appendix and 
approaches can be discussed with the SENDCo or the headteacher. 

2.Policy Statement  

This policy was based on work with Kate Carter Associates, Dorset County Educational 
Psychology Service and guidance issued by Brighton and Hove LA. It includes input from: 
members of staff, the governing body, parents and carers and pupils. 

3.Policy Scope 

This policy is for all staff, pupils, parents and carers, governors, lunch time staff, visitors and 
partner agencies working within the school and provides guidelines and procedures as to how 
our school supports and responds to behaviour. 

4.Policy Objectives 

Our school is committed to the emotional mental health and well-being of its staff, pupils and 
parents/carers. We wish to work towards this in all aspects of school life, and to provide an 
ethos, environment and curriculum that supports the social, emotional and mental health of the 
whole school community. Our school treats all children with unconditional respect and has high 
expectations for both adults’ and children’s learning and social behaviours. Our school is calm 
and purposeful. It prides itself on excellent relationships and a high level of care. We understand 



that positive behaviour can be taught and needs to be modelled. We understand that negative 
behaviour can signal a need for support which we will provide without diluting our expectations. 

5. Policy Aims 

 • To maintain a caring, orderly community in which effective learning can take place and where 
there is mutual respect between all 

 • To help children develop a sense of worth, identity and achievement  

• To help all children to become self-disciplined, able to accept responsibility for their own 
actions and make positive choices  

• To develop in all children the ability to listen to others, to cooperate and to appreciate other 
ways of thinking and behaving 

We aim to achieve this through a school behaviour policy based on rights, responsibilities and 
respect, and our three values of kindness, respect and safety. Recognition of good behaviour, 
strong relationships, and positive role-modelling support the development of self-discipline and 
the capacity to make positive choices. 

Our ethos builds relationships by recognising every child as an individual, building self-esteem, 
self-confidence and self-awareness.  

Our curriculum allows each individual to follow a pathway of learning that builds on their 
interests and strengths and supports their academic growth.  

Our approach to learning supports recognition and inclusion for all within the local, national and 
international community.  

Our work with the community builds sustainability in relationships and connects our students 
with relevant learning opportunities. 

6. Roles and Responsibilities  

Maintaining good behaviour is the responsibility of all staff, governors and parents. We expect 
our staff and parents to be good role models for our children as we develop their attitudes for all 
aspects of life. 

We recognise that safety cues for children come from our routines within school, and as such 
we have the following expectations for all staff: 

● Every child is greeted personally at the beginning of the day 
● A visual timetable in every class 
● Routines for mornings, break and lunchtimes and the end of the day 
● Adults not only support children with positive behaviour, but have a responsibility to 

model good relationships and positive talk for the children around them 
● All staff act as the ‘emotionally available’ adult within school to support children’s 

wellbeing 

 



 

 

7. Approach  

Our school takes a non-judgemental, curious and holistic stance when trying to make sense of 
behaviour; ensuring opportunities for reparation. We will not use practices that can be 
emotionally harmful (e.g. public shaming - including the use of sad faces against names on 
classroom boards).  We base our approach to managing behaviour on the following tenets: 

● Being ‘fair’ is not about everyone getting the same (equality) but about everyone 
getting what they need (equity).  

Equality treats everyone as if they were the same, requiring the same support and opportunities 
to reach the same outcome.   At Broadmayne we recognise that different children will need 
different support to reach a similar outcome for all. We therefore seek to practise equity within 
the school - we work to identify what our children need and provide this in order to ensure 
everyone has the same opportunities.  We treat children differently depending on their needs. 

● Behaviour is a form of communication.  

We view behaviour as a communication of an emotional need (whether conscious or 
unconscious), and we will respond accordingly.  

● We take a non-judgmental, curious and empathic attitude towards behaviour. 

We encourage all adults in schools to respond in a way that focuses on the feelings and 
emotions that might drive certain behaviours, rather than the behaviour itself. Children with 
behavioural difficulties need to be regarded as vulnerable rather than troublesome, and we all 
have a duty to explore this vulnerability and provide appropriate support. “Thinking of a child as 
behaving badly disposes you to think of punishment. Thinking of a child as struggling to handle 
something difficult encourages you to help them through their distress” (from Colebourne 
Primary School’s Behaviour Policy)  

● We put relationships first.  

We work to create a school ethos that promotes strong relationships between staff, pupils and 
their parents/carers. We focus  on creating a positive school culture and climate that fosters 
connection, inclusion, respect and value for all members of the school community.  

● We maintain clear boundaries and expectations around behaviour.  

Changing how we respond to behaviour does not mean having no expectations, routines or 
structure. In order to help pupils feel safe, their educational environment needs to be high in 
both nurture and structure. Pupils need predictable routines, expectations and responses to 
behaviour. These must be in place and modelled appropriately, within the context of a safe and 
caring school environment. Natural rewards and consequences that can follow certain 
behaviours should be made explicit, without the need to enforce ‘sanctions’ that can shame and 



ostracise pupils from their peers, school community and family, leading to potentially more 
negative behaviour.  

● We understand that not all behaviours are a matter of ‘choice’ and not all factors 
linked to the behaviour of pupils are within their control.  

Therefore the language of choice (e.g. ‘good choice/bad choice’) is not always helpful, and 
needs to be used carefully. 

● We believe that parental engagement and involvement is absolutely crucial when 
addressing and planning support for pupil’s social and emotional needs.  

“The parent-child connection is the most powerful mental health intervention known to mankind.” 
(Bessel van der Kolk)  

● We use the PACE approach when interacting with children 

As designed by Dan Hughes (Appendix 1c) 

● We use the principles of Emotion Coaching:-  

Step 1: Recognising, empathising, soothing to calm (‘I understand how you feel, you’re not 
alone’) - co-regulation leading to self regulation 

Step 2: Validating the feelings and labelling (‘This is what is happening, this is what you’re 
feeling’)  

Step 3 (if needed): Setting limits on behaviour (‘We can’t always get what we want’)  

Step 4: Problem-solving with the child/young person (‘We can sort this out’) 

Secure, nurturing environments and stimulating, engaging experiences support the 
development of neuronal networks, helping to build brains.  

  

7. Policy Links  

This Behaviour Regulation Policy links to the following other policies we hold in school:  

• SRE Policy  

• Anti-bullying Policy  

• Equality Policy  

• Health and Safety Policy  

• Child Protection Policy 

 • E-safety policy 

 

 

 



APPENDIX 1a  

Attachment Aware Principles  

 Attachment Theory is increasingly being recognised as one of the key theories within child 
development that explains why some children and young people do better in school and life 
than others.  

Attachment is central to our well-being and affects us all. Our school policy endorses the 
principle that attachment is everybody’s business. We are all shaped by our early relationships 
and our behaviour is influenced by our attachment experiences. ‘All of us, from the cradle to the 
grave, are happiest when life is organised as a series of excursions, long or short, from the 
secure base provided by our attachment figures’ (Bowlby, 1988)  

Bowlby described how a secure base is provided through a relationship with one or more 
sensitive and responsive attachment figures who meet the child’s needs and to whom the child 
can turn as a safe haven, when upset or anxious (Bowlby, 1988). ‘The concept of a secure base 
is essential to our understanding of relationship formation and children’s development. It links 
attachment and exploration and provides the basis of a secure attachment.’ (Schofield and 
Beek, 2014)  

We all need a secure base in life. School is an important secure base for all children and young 
people, but for some, it may be the only secure base that they have experienced and therefore 
is hugely important. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



APPENDIX 1b  

Emotion Coaching  

Emotion Coaching is an approach that focuses on the development of emotional regulation 
through supportive relationships. It can benefit not only children but also parents/carers and 
professionals, to better understand and regulate their emotions, in order to manage strong 
feelings and take ownership of behaviour.  

Emotion Coaching offers practical steps for responding to behaviour, and is linked to key 
attachment concepts, such as the importance of connection.  

Emotion Coaching is an evidence-based approach that provides an understanding of the 
neuroscience behind behaviour. 

The following principles are central to Emotion Coaching:  

• All emotions are natural and normal, and not always a matter of choice  

• Behaviour is a communication  

• Emotional ‘first aid’ (calming, soothing) is needed first:  

‘Connect before re-direct’ (Siegel, 2013)  

‘Rapport before reason’ (Riley, 2009)  

 ‘Emotion coaching builds a power base that is an emotional bond – this creates a safe haven, a 
place of trust, a place of respect, a place of acceptance, a sense of self. This in turn leads to 
children and young people giving back respect and acceptance of boundaries’ (Rose and Gus, 
2017)  

Children cannot successfully self-regulate their emotions unless they have experienced and 
internalised co-regulation (i.e. an adult tuning in/empathising with their emotional state and thus 
‘containing’ - sharing, supporting and carrying – their emotional state). This also involves explicit 
teaching and modelling.  

The following animations give helpful summaries of Emotion Coaching for parents and teachers: 
https://www.youtube.com/watch?v=7KJa32r07xk 
https://www.youtube.com/watch?v=x8bKit_VZ3k  

The approach to behaviour endorsed in this policy is an Emotion Coaching style. 

 

 

 

 

 

 



APPENDIX 1c 

PACE/PLACE  

The PACE approach was developed by the clinical psychologist Dr Dan Hughes, through his 
work with children who have experienced abuse and neglect.  

PLAYFULNESS is about creating an atmosphere of lightness and interest when you 
communicate. An open, ready, calm, relaxed and engaged attitude.  

ACCEPTANCE is about actively communicating to the child that you accept the wishes, 
feelings, thoughts, urges, motives and perceptions that are underneath the outward behaviour. 
Unconditionally accepting a child makes them feel secure, safe and loved.  

CURIOSITY is wondering about the meaning behind the behaviour for the child. Curiosity lets 
the child know that the adults understand. Without judgement, children become aware of their 
inner life.  

EMPATHY is the adult demonstrating that he or she knows how difficult an experience is for the 
child. The adult is telling the child that she will not have to deal with the distress alone. Empathy 
gives a sense of compassion for the child and their feelings. 

More recently, the acronym PLACE has been used, to include a fifth element: LOVE.  

LOVE is about creating loving relationships - all children need positive relationships and to 
experience being held in high regard. 

More information can be found at ddpnetwork.org/about-ddp/meant-pace 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Appendix 2 

Link to Broadmayne Blueprint for Behaviour 

https://docs.google.com/presentation/d/1C5Nsv84WxL44RCDZfcqYEAHKygCU6azyq8nAwgvJwu0/edit?usp=sharing

