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COMPLIANCE
This policy complies with the statutory requirement laid out in the SEND Code of Practice: 0 to 25(July 2014), and has been written with reference to the following guidance and documents:

· Equality Act 2010: Advice for schools – (DfE May 2014)
· SEND Code of Practice 0 to 25 (July 2014)

· Schools SEN Information Report Regulations (2014)
___________________________________________________________________________
Definition of special educational needs

In this policy, ‘special educational needs’ refers to a learning difficulty or disability that requires special educational provision.

The SEND (Special Educational Needs and Disabilities) Code of Practice (DfE, 2014) says children have a learning difficulty if they:

a) have a significantly greater difficulty in learning than the majority of others of the same age; or

b) have a disability which prevents or hinders them from making use of educational facilities of a kind generally provided for children of the same age in schools within the area of the local authority; and

c) are under compulsory school age and fall within the definition at (a) or (b) above or would do so if special educational provision was not made for them.’


Children must not be regarded as having a learning difficulty solely because the language or form of language of their home is different from the language in which they will be taught.

Definition of special educational provision

For children aged two years or older, educational provision which is additional to, or otherwise different from the educational provision made generally for children of their age in schools and settings maintained by the LA, other than special schools, in the area.
​​SPECIAL EDUCATIONAL NEEDS  AND DISABILITY (SEND) – SCHOOL INFORMATION

The person responsible for overseeing the provision for children with SEN is:

Helen Collings Headteacher
The person co-ordinating the day to day provision of education for children with SEN is:

Natasha Bostock SENCO
The nominated Governor to link with Special Educational Needs is:

Carolyn Watson
If you need to make contact with the above people, please email: office@broadmayne.dorset.sch.uk
The Teaching Assistant who assists the SENCO is:
Jenny Pullen

The Teaching Assistant with additional training for Speech and Language is:

Carolyn Watson
The Teaching Assistants with additional training for Pastoral Support  are:

Lynn Bevis and Jenny Pullen
The Teaching Assistants with additional training for Learn to Move are:
Phil Gibbons
The visiting DASP (Dorchester Area Schools Partnership) Speech and Language Therapist is:

Sue Brazier

The allocated Speech and Language Therapist from the NHS is:

Sarah Mills
The SENSS (Special Educational Needs Specialist Services) teachers allocated to work with our children are:

Elizabeth Monaghan and Sue Jones
	

	


The allocated Educational Psychologists (EP) working with the school is:
Nicola O’Driscoll and Jeremy Side
The allocated Behaviour Support Services (BSS)practitioner working with the school is:

Sarah Whittle
MISSION STATEMENT

At Broadmayne First School, we are committed to offering equality of opportunity by providing high quality teaching and learning experiences that are personalised to ensure the best possible outcomes for all of our pupils, whatever their needs or abilities. 

This policy was developed in February 2015 in conjunction with:   Staff members, parents and governors and updated in November 2018.
AIMS AND OBJECTIVES

Broadmayne First School has high aspirations for all children identified as having SEND in our school. We strive to ensure that all children achieve their best and that they become confident and independent individuals who can make a successful transition into middle school.
We work in close partnership with parents to put the children at the heart of all we do. We show sensitivity, honesty and mutual respect. We encourage children to share concerns and to discuss strategies. Broadmayne School provides a focus on outcomes for children rather than focusing on the number of hours of provision/ support given. 

Not all pupils with disabilities have special educational needs and not all pupils with SEN meet the definition of disability, but this policy covers all of these pupils. This is special education provision under Section 21 of the Children and Families Act 2014.

Every teacher is a teacher of every child or young person including those with SEND

AIMS

· To create an atmosphere of encouragement, acceptance, respect of achievements and sensitivity to individual needs, in which all children can thrive.

· To identify and provide support as early as possible for individuals who have additional needs to remove any barriers to their progress.

· To enable each child to take part and contribute fully to school life.

· To ensure the safeguarding of all children and enable them to learn and grow independently in a safe environment; 

· To ensure all children with special educational needs have work given to them at a level they can understand and achieve; 

· To develop the self esteem of every child
· To provide access to and progression within the curriculum at least in line with their peers.

· To involve children in planning to address and monitor their special educational needs and or disability.

· To work in partnership with parents to support children’s learning and health needs.
· To provide quality training for staff that suggests strategies that helps them to support children with special educational needs and disability.

OBJECTIVES

· To identify and provide for children who have special educational needs and additional needs as early as possible
· To work within the guidance provided in the SEND Code of Practice, 2014

· To provide support and advice to all staff who work with children with special educational needs.
· Monitor the progress of all children to ensure that those with special educational needs have the opportunity to maintain the same rate of progress in their learning, or better, than children without special educational needs.

· Promote social inclusion that allows children to develop a sense of belonging.

· Make appropriate provision to ensure children with special educational needs have full access to the National Curriculum with positive outcomes. 

· Value and celebrate difference and diversity.

· Communicate and consult with parents / carers in the spirit of the Lamb Report (Dec 2009) (can be found online http://www.dyslexiaaction.org.uk/files/dyslexiaaction/the_lamb_inquiry.pdf ).
· Work together effectively with special educational needs specialists who visit our school.

· To foster emotional wellbeing.

· Create an environment where children feel safe and free to voice their opinions of their needs.

· Eliminate bullying and tackle discrimination.

ROLES AND RESPONSIBILITIES

The Governing body will exercise their duty and have regard to the Children and Families Act 2014 and the Equality Act 2010. This will include ensuring that Broadmayne First School’s arrangements supporting disability and medical conditions, equality, school and SEND information pertinent to the SEND Policy are published. 

The SENCO and SEND governor meet each term to discuss the progress of pupils with SEND, the types of SEND which exist in school, provision for these children, training for staff and any issues arising. The names of the children are withheld to maintain confidentiality. 
The SENCO produces an annual report (Appendix 1)
The SENCO also keeps the Senior Management Team (SMT: Head Teacher & SENCO & Nominated teacher for Pupil Premium (PP) children) abreast of any issues as and when they arise, as they are jointly responsible for ensuring that children from potentially disadvantaged groups (e.g. LAC (Looked After Children) and PP) are achieving best possible outcomes.
ADMISSION ARRANGEMENTS


Broadmayne First School uses the local authority arrangement for School Admissions. The agreement is mindful of national requirements supporting all children, including those who are disabled, in a fair and non-discriminatory way, when securing admission to school. In addition to this, Broadmayne First School makes appropriate reasonable adjustments to accommodate those who are disabled. Where adaptations are required to support physical or medical needs, Broadmayne First School liaises with the local authority, health services and parents / carers to ensure that appropriate arrangements are made to meet individual medical conditions. More information can be found in the Local Offer (school provision) information held on the local authority’s website. The link is available on the school website: http://www.broadmayne.dorset.sch.uk/
FACILITIES FOR THOSE WITH SPECIAL EDUCATIONAL NEEDS / DISABILITY
The school has an Accessibility Plan that is monitored, reviewed and reported upon annually to the Governing Body in compliance with legal requirements. We are mindful of the duties under the Equality Act 2010 as amended in September 2012 to provide Auxiliary Aids and Services where appropriate as detailed in ‘The Equality Act 2010 and schools – (May 2014)’. We comply with the requirement to support children with disability as defined by the Act.

The school has a range of specialist SEND facilities in place.

The school has specialist resources, including:
· Assistive technology, which includes Interactive White Boards with a variety of fonts and colours for print and pictorial support. The school will also be providing tablets, including i-pads, which can give children access to support with written work and exploring new concepts.
· ICT suite with 20 computers, plus 15 I-pads
· A writing slope and a posture wedge

· Apparatus to support children with sensory needs (a gym ball, resistance bands and a body sock)

· Increased access to the curriculum and assistance during SATs, for example, the Year 2 Reading Assessment can be done on a 1:1 basis 
· A range of resources to help children to manage their sensory needs
· The Rainbow Room, which is specifically designed to help children feel at ease and has minimal distractions.
· The school library which also offers a quiet place to work 
· After school and lunch time clubs, including Gardening Club, Forest School Club, Art club, Colouring Club, Starlings (singing club). SEND children are often very enthusiastic when attending these clubs as they are given a chance to excel at an extra-curricular activity. 
· There is also a weekly meditation club which happens once a week before school starts – the timing of this may be reviewed shortly. This club uses meditations from the ‘Relax Kids’ collection. 
· A woodland area where classes can enjoy Forest School activities. We are now ensuring that all classes get a block of Forest School type sessions.
· A breakfast and after school club
· A ramp for disabled access 
· Parts of the environment painted for high-visibility for visually impaired children
· Playground zones including: story-telling cabins, tyre park, astro-turf; climbing apparatus, sand pit. A multisensory music garden has been created
· A peaceful meadow on the field is to be created in 2019
· A swimming pool, funded by volunteers, in which all children are taught to swim by our teachers.
SEN INFORMATION AND LOCAL OFFER


The school website holds information about SEND and specific information about how children with SEND are supported in the curriculum and around the school. We comply with the statutory requirement to publish SEND information as specified in paragraphs 6.79 to 6.83 of the SEND Code of Practice: 0 to 25. This information is kept under review and updated regularly in liaison with parents / carers, governors and staff.


We publish further information about our arrangements for identifying, assessing and making provision for children with SEND on the local authority’s website. This can be found at www.dorsetforyou.com/local-offer using the search engine to find our school or other Dorset schools. The local offer website holds a directory of facilities and resources available from many services within Dorset. 

IDENTIFYING SPECIAL EDUCATIONAL NEEDS




The SEND Code of Practice: 0 to 25 (July 2014) identifies SEND under four broad areas of need (sections 6.28 to 6.35):

i. Communication and Interaction.

ii. Cognition and learning.

iii. Social, emotional and mental health difficulties.

iv. Sensory and/or physical needs.

Children may have needs in more than one category and we aim to ensure that individual plans match personal learning requirements.

Broadmayne First School staff use a wide range of tools to assess the amount and level of SEN support required. These include:
For all children:

· Colour banded reading scheme

· Class spelling tests (All children Year 2 through to Year 4) 

· Phonics screening (All children in Year 1)

· SATs (All children in Year 2)

· Optional SATs (All children Years 3 and 4)

· Termly use of Salford Reading and Spelling tests (All children in Years 2 - 4)

· Assessment of children’s practical and written work using EYFS (Early Years Foundation Stage i.e. All children in Year R) and the Age Related Expectations of the National Curriculum (All children in Years 1 – 4)

· On-going teacher assessment in line with National Standards
Further assessment strategies for those children whose progress or behaviour is causing concern:
· Discussing the child’s difficulties with him/ her  
· Discussion with the parents

· Discussion between staff members i.e. Class Teachers, TAs, SENCO, previous teachers

· Formal observation of the child at key points during the day 
· Teacher Assessment of children’s practical, aural and written work
· Often at the point where a child begins an intervention, e.g. Catch Up, Pastoral Support TAs, Learn to Move, they will be given an assessment, which is followed up at a later date. This allows us to assess how much difference the provision has made.
· Discussion with professionals (e.g. BSS (Behaviour Support Services) EP (Educational Psychologist), SENSS (Special Educational Needs Support Services) and Behavioural Support Services) can reveal the nature of the child’s difficulties.
· Often the professionals listed above will observe and/ or formally assess a child and provide feedback, on paper and/ or verbally.
· Young Person’s Questionnaire can provide a useful snapshot of how the child feels about family, friends and school.
If the evidence suggests that the learner is not making the expected progress, the class teacher will consult the SENCO in order to decide whether additional and/or different provision is necessary. At this point the child is placed on the register informally at M (Monitoring). The staff will follow the Assess-Plan-Do-Review approach as described on page 8. The child may then be placed on the SEN register at SS (SEN Support), and parents will be informed. The provision is put in place, progress is monitored carefully and provision is adjusted as appropriate. 

Learning needs are managed either by using additional support or by having an Education, Health & Care Plan (EHC Plan). These have replaced ‘Statements of Educational Needs’.  The majority of children with special education needs or disability will have their needs met by the school at SEN Support (SS). (More information about EHC Plans are on pages 10 and 11)
Our staff are responsible for the development and progress of the children in their class, including where they access support from Teaching Assistants or specialist staff.

High quality teaching, differentiated for individual children, is the first step in responding to children who have or may have learning needs. This is known as a ‘graduated response’. Our teachers have had training in how to make their teaching and materials accessible to children with different aspects of SEND. We regularly review the quality of teaching for all children, including those at risk of underachievement. Where it is clear that additional intervention is not resulting in progress, this may indicate that a child has special educational needs. If a child has been identified as having special educational needs, a support plan will be created and this will be recorded in order to monitor progress. In addition, a Progress Plan will be made which outlines SMART targets (Specific, Measurable, Attainable, Relevant and Timely targets) and the interventions/ support offered.
Where it is decided that a child does have SEND, the decision is recorded in the school records and the child’s parents / carers must be informed that special educational provision is being made.

The SENCO uses the school’s tracking system (Flight Path) and comparative national data and expectations to monitor the level and rate of progress for children identified with SEND.

Staff monitor the progress of all children to identify those at risk of underachievement. We recognise that progress is sometimes affected by other factors which are not educational but nevertheless impact on learning. These are identified and, when possible, addressed appropriately using additional processes and other strategies. 

Some examples of factors other than SEN which may affect progress:

· Attendance and punctuality

· Health and welfare

· English as an Additional Language

· Disadvantaged children
· Looked After Children

· Service children

· Disability 

· Behaviour and emotional difficulties
· Bereavement and family issues.
MANAGING SEND CHILDREN IN OUR SCHOOL
Where a child is identified as having SEND, Broadmayne First School adopts a process of “Assess, Plan, Do, Review”. This method is detailed in the SEND Code of Practice:0 to 25 (July 2014)sections 6.45 to 6.56.  The principle is firmly embedded in working closely with parents / carers and children to agree, action and monitor individual progress over time so that special educational needs for all children are addressed appropriately, effectively and with good outcomes.

Assess and Plan: If the methods of assessment listed on the previous page show that a child’s progress and or attainment is below that of their peers, the child is placed on the concern list, a Support Plan is written and a Log of Action is started (see below). The teacher will share his/ her concerns with the Parents, SENCO, Head Teacher, TA and often, their former teacher. Strategies will be discussed and put in place to support the child. The impact of this is reviewed after an appropriate length of time by looking at the child’s progress, using the strategies listed on the previous page. 
Each child on the concern list and on the SEND Register has a file in the Head Teacher’s office. These contain:

· A Support Plan, which summarises the child’s difficulties as well as positive aspects of their learning. The child’s reading and spelling age (Year 2 onwards) and National Curriculum Levels are recorded on this plan. The plan is reviewed at least termly by the teacher and the SENCO. If insufficient progress is being made by the child, the Class Teacher and SENCO may decide to place the child on the SEND register.
· A Log of Action, which has a list of dated actions e.g. when they were placed on the register, how they have settled into their new class, summary of progress, meetings with parents, assessments by outside agencies. This is added to at least termly by both the Class Teacher and the SENCO. 

· Copies of any letters or assessments from outside agencies

Children on the SEND register also have: 
· A Progress Plan, (Appendix 2) which breaks down their targets into SMART targets which are Specific, Measurable, Achievable, Relevant and Time-related. Provision (including support in the classroom and targeted interventions which are often delivered out of the classroom) is set out on this plan, including the frequency of support. Progress Plans are created in conjunction with the child, parent, TA and whenever possible, any professionals who are involved with the child. They are reviewed by the Class Teacher, child, TA and parents, in conjunction with the SENCO at least termly. Ideally, the targets will have been met each term and new ones set in order to continue to narrow the gap between the child and his/ her peers.
The teacher ensures that the Progress Plan is accessible to the teachers and TAs and where possible, the Smart Targets are used within the classroom in conjunction with those set during lessons. They should also be referred to during interventions. If a target is achieved, then this is recorded at the bottom of the Progress Plan.
Class teachers update the levels of attainment for all the pupils in their class using our school’s secure ‘flight path’. This allows the Head Teacher (HT) and SENCO a means of tracking progress of different groups of children including those with SEND. 

The class teacher is responsible for creating, implementing and reviewing the Progress Plans and this is supported by the SENCO and the HT. 
Do: Interventions and classroom support are put in place. Most support and interventions are timetabled and some are more flexible. A good example of when a flexible approach is needed is as follows: if a child finds that a part of maths is achievable without TA support, then it is important to allow him/ her to work independently.

Review: If, despite intervention and support, a child continues to make insufficient progress, the Class Teacher and SENCO may decide, in conjunction with the parents, that they need to refer the child to an outside agency. 
The SENCO meets with the EP once per term for a Planning Meeting. She will share information about children for whom progress is of concern and the EP will offer advice. This often includes suggestions for new interventions and signposting outside agencies who would be able to assess and advise. The EP may decide that she/ he needs to get involved directly. 
Sometimes the practitioner will meet with the parents before the assessment and/ or afterwards.

The SENCO is also able to refer children to outside agencies without waiting for an EP planning meeting.

The County Psychological Service (EP service) which was provided by the LA is now paid for by the school. Our school also works with a highly respected private EP.
DASP (Dorchester Area Schools Partnership) employs a Speech and Language Therapist.
The school buys into SENSS. The SENCO estimates how many hours the school is likely to need at the beginning of each financial year and buys a number of hours in advance. 
The school also buys support from Behaviour Support, as and when needed.

The Head Teacher and SENCO have access to the Age Related Expectations (ARE). This means that the Head Teacher, SENCO and Class Teacher are all able to identify a child who is making slow progress and look into the provision made for him or her.

· The SENCO and class teacher meet termly and the SEN paperwork is updated at this time by the class teacher. If progress is poor, then the teacher and SENCO discuss further strategies & approaches to support the child and they may decide that an assessment from an outside agency would be beneficial.
· The DASP SENCO group are currently creating a document to assist all the SENCOs when deciding what level of support a child needs i.e. whether they should on the concern list, the SEN register or applying for a Statutory Assessment. 

· If our school/setting identifies that we are unable to fully meet the needs of a pupil through our own provision arrangements, we need to request planning support from the LA. He or she will need to see details of the support that the child receives, and evidence of the impact of this support. A decision to apply for an Education and Healthcare Plan (EHC plan) may be made. This process is described on the next page.
· When engaging additional support/ specialist services, the head and SENCO monitor the cost and impact of this. With SENSS, the SENCO looks carefully at the SEN register and anticipates the number of children who will need full assessments, and the number of children who need reviews. The hours are then calculated, applied and paid for in advance in April. If a new child joins the school and needs the SENSS services, then DASP hold some hours and schools apply for these. Parents are fully involved in this process, including filling out questionnaires to further inform the service and they sign all referral forms. 
· There are specific referral forms for Speech Therapy, SENSS, and Educational Psychologists. These are filled out with the parents and sometimes with the practitioner. 
· Pupils are involved in target setting, especially if they receive Pastoral Support. During annual reviews of Statements/ EHC Plan and the process of Statutory Assessment, children contribute their views using the ‘Pupil Questionnaire’ form.
MONITORING AND EVALUATION OF SPECIAL EDUCATIONAL NEEDS & DISABILITY

Parent and carer views are gleaned during parent-teacher interviews (twice yearly), during extra parent- teacher meetings and through other correspondence that is received e.g. letters, emails, report comment slips.

All parents are sent questionnaires annually to give us useful feedback about their views of our school.

The SENCO and SEND governor meet each term to discuss the progress of pupils with SEND, the types of SEND which exist in school, provision for these children, training for staff and any issues arising. This information is then passed to the SEN Governor.
REQUESTING AN EDUCATION, HEALTH AND CARE NEEDS ASSESSMENT
 SEN support should be adapted or replaced depending on how effective it has been in achieving the agreed outcomes. Where, despite the school having taken relevant and purposeful action to identify, assess and meet the SEN of the child or young person, the child or young person has not made expected progress, the school or parents may consider requesting an Education, Health and Care needs assessment. To inform its decision the local authority will expect to see evidence of the action taken by the school as part of SEN support.
An EHC plan is a legal document which sets out:

· The young person's needs

· What should happen to meet those needs

· The suitable educational placement

 In considering whether an EHC plan needs assessment is necessary, the local authority should consider whether there is evidence that despite the early years provider, school or post-16 institution having taken relevant and purposeful action to identify, assess and meet the special educational needs of the child or young person, the child or young person has not made expected progress. To inform their decision the local authority will need to take into account a wide range of evidence, and should pay particular attention to: 

· evidence of the child or young person’s academic attainment (or developmental milestones in younger children) and rate of progress 

information about the nature, extent and context of the child or young person’s SEN 

· evidence of the action already being taken by the early years provider, school or post-16 institution to meet the child or young person’s SEN 

· evidence that where progress has been made, it has only been as the result of much additional intervention and support over and above that which is usually provided 

· evidence of the child or young person’s physical, emotional and social development and health needs, drawing on relevant evidence from clinicians and other health professionals and what has been done to meet these by other agencies 

 The local authority must decide whether or not to proceed with an EHC needs assessment, and must inform the child’s parent or the young person of their decision within a maximum of six weeks from receiving a request for an EHC needs assessment (or having otherwise become responsible). The local authority must give its reasons for this decision where it decides not to proceed. The local authority must also notify the other parties of its decision. 

 If the local authority intends to conduct an EHC needs assessment, it must ensure the child’s parent or the young person is fully included from the start and made aware of opportunities to offer views and information. 

 If the local authority decides not to conduct an EHC needs assessment it must inform the child’s parents or the young person of their right to appeal that decision and the time limit for doing so, of the requirement for them to consider mediation should they wish to appeal, and the availability of information, advice and support and disagreement resolution services. The local authority should also provide feedback collected during the process of considering whether an EHC needs assessment is necessary, including evidence from professionals, which the parent, young person, early years provider, school or post-16 institution may find useful. 

The whole process of EHC needs assessment and EHC plan development, from the point when an assessment is requested (or a child or young person is brought to the local authority’s attention) until the final EHC plan is issued, must take no more than 20 weeks (subject to exemptions set out below). 

A full diagram explaining the EHC application and issuing process can be seen on Pg 143 of the SEND Code of Practice (2014, DfE)

Further information on the contents of an EHC plan can be found in Chapter 9 (Pg 130)

COMING OFF THE SEND REGISTER
A child will be removed from the SEND Register if it is deemed that they have made sufficient progress over a period of time and are able to access the curriculum successfully. It is possible that some children may require support for particular aspects of their learning which may be due to their underlying learning issues. All children will be monitored and their progress tracked so that staff will be alerted to potential learning issues. For some children it is possible that they will dip in and out of additional support throughout their school experience; parents will be consulted at each stage if support is provided or when it will cease.

A child with an EHC Plan will follow the statutory guidance for ceasing an EHC Plan as set out in the Code of Practice.  The ceasing of an EHC Plan is determined by the local authority where a child no longer requires the special education provision as specified in the EHC Plan.

However a child’s progress will continue to be monitored by using the school’s tracking systems.

STORING AND MANAGING INFORMATION

All data including data stored electronically is subject to Data Protection law.

All paper records will be held in line with the school’s policy/protocol on security of information.

SUPPORTING CHILDREN WITH MEDICAL CONDITIONS

Broadmayne First School will work within the statutory guidance, Supporting Pupils at School with Medical Conditions – (DfE April 2014). We will comply with the duties specified under the Equality Act 2010. We recognise that provisions relating to disability must be treated favourably and that Broadmayne First School are expected to make reasonable adjustments in order to accommodate children who are disabled or have medical conditions. (See the school’s policy on “Supporting children at school with medical conditions”.)

TRANSITION ARRANGEMENTS

Broadmayne First School is committed to ensuring that parents / carers have confidence in the arrangements for children on entry to our school, in the year to year progression and at the point of exit and transition to the next school. Staff will discuss these arrangements with parents / carers and agree the information that should be passed to the next phase of education. 
The Reception Teacher liaises with all the feeder pre-schools during the summer term before the children come to visit. Any concerns are raised at this point. If any children attending preschool children have an EHC or Statement, and the parents have requested that their child attends Broadmayne School, paperwork is passed to our school in advance and meetings are held to ensure that everything is in place, ready for the child’s first day at school. Professionals are invited to come and evaluate provision as soon as possible once the child has started school. If parents of children at preschool who are to start Broadmayne School in September are concerned that their child might have SEN, then we would encourage them to make an appointment with the Head Teacher and SENCO during the summer term prior to the child starting in September.

All parents of children who are due to start in Reception in September, are invited to attend a special parents evening during the Summer Term, where they will have the opportunity to meet the SENCO.

To ensure continuity of provision, teachers of adjacent classes meet each other in July and pass on information about all the children. Children receiving SEN support will have a current Progress Plan which will continue to be in effect when the child enters his/ her new class. The TAs also liaise with each other, to pass on their detailed knowledge of how best to support these children.

The three middle schools in DASP (Dorchester Middle School, St Osmunds, Dorchester and Puddletown St Mary’s Middle School) liaise closely with the Year 4 teachers of the first schools during the summer term and all information is passed on, through verbal discussion and on paper. These schools usually offer extra days for children on the SEND register to visit. They also have several sessions, during which TAs work with groups of vulnerable children in order to prepare them for the transition, and allow them to establish a trusting relationship. Parents can request to meet with the SENCO of the middle school during the summer term.
TRAINING AND RESOURCES

Training needs are identified through an analysis of the needs of both staff and children, as and when required. The SENCO will provide information on specific needs for new staff.

The SENCOs in DASP meet regularly to share good practice and often other professionals are invited to speak. The SENCO also attends training when needed and Inclusion Briefing meetings. 
The staff and governors receive in-house and off-site training from professionals such as:  EP, SENSS, SALT, Behaviour Support and Specialist Educational Units on a needs-led basis. They are sometimes given the opportunity to visit local Specialist Educational Units.
Additional training may also be arranged to support specific medical needs and will be arranged in conjunction with medical professionals.
Training is also available for governors through the LA governor services.

Staff and governors can access training and/or preliminary visits in order to plan for specific needs on trips.
Further SEN  INFORMATION

Broadmayne First School presents its SEN information in three ways:

i. by information placed on the school website which can be found at . http://www.broadmayne.dorset.sch.uk/;

ii. by following the link from the school website to the local authority’s Local Offer website;

iii. through information contained in this policy which is also published on the school website.

All information can be provided in hard copy and in other formats upon request. Alternatively, families without internet access may visit the school to use IT facilities to view the school and local authority’s websites.

The following policies are available on our school website:
· The SEND Policy

· Link to Dorset’s Local Offer website

· The policy for Supporting children at school with medical conditions

· The Accessibility Plan

· Link to the Equality information – possibly held elsewhere on the website under its own tab

· Link to school admissions information
· Accessibility Plan

· Equality / equality information and objectives

· Safeguarding

· Anti bullying

· PSHE

ACCESSIBILITY

Broadmayne First School publishes its Accessibility Plan on the school website; this information can be found at http://www.broadmayne.dorset.sch.uk/. Further information about our school’s accessibility can be found on the local authority’s Local Offer website; this can be found on our website.
COMPLAINTS

It is hoped that all situations of concern can be resolved quickly through discussion and early action. However, if a parent / carer feels that their concern or complaint regarding the care or welfare of their child has not been dealt with satisfactorily, an appointment can be made by them to speak and explain the issues to the SENCO.  

Broadmayne First School publishes its Complaints Policy on the school website; this information can be found at http://www.broadmayne.dorset.sch.uk/ 
REVIEWING THE SEND POLICY

This policy will be reviewed and updated annually with staff, governors and parents.
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